
WORKLOAD	DISTRIBUTION	AND	FAIRNESS,	PHILOSOPHY	DEPARTMENT.	

Principle:	Fair	distribution	of	workloads	for	faculty	is	not	a	function	of	
mere	distribution,	but	of	the	effective	distribution	of	labor	aimed	at	the	
fruitful	and	creative	development	of	both	faculty	and	students,	
undergraduate	and	graduate.	In	so	doing,	a	fair	distribution	of	the	
workload	is	aimed	at	fulfilling	the	fiduciary	obligations	and	mission	of	
the	Department	in	serving	the	Jesuit	Catholic	mission	of	the	University.	

Principal	Application	of	the	Principle	of	Fairness:	

Every	faculty	member	possesses	those	special	qualities	of	mind	and	
discipline	that	enables	him/her	to	advance	knowledge	in	their	relevant	
specialties	and	subspecialties	in	Philosophy	and		so	to	teach	both	
undergraduate	and	graduate	students	at	the	highest	level	of	expertise	
possible.	As	such,	the	principal	motivation	for	teaching	and	research	
distribution	is	the	enhancement	of	the	research	and	creative	efforts	of	
the	faculty:	faculty	development	is	the	principal	goal	affecting	decisions	
as	to	the	distribution	of	labor,	that	is,	courses	taught	or	to	be	taught	at	
all	levels.	Faculty	development	through	research	and	writing	not	only	
enhances	the	quality	of	the	research	itself	as	a	value	in	itself,	the	
pursuit	of	truth,	but	elevates	the	level	of	pedagogical	excellence	as	
well.	Therefore,	the	distribution	of	workloads,	here	understood	as	
teaching	in	the	classroom,	is	a	derivative	of	the	principal	goal	of	
enhancing	the	intellectual	life	of	the	University	through	quality	research	
by	the	faculty.	Assignments,	therefore,	are	made	on	the	basis	of	faculty	
development	and	student	need,	both	generic	(core)	as	well	as	specific	
to	the	major(s),	minors	and	graduate	studies.	The	direct	correlation	
between	research	and	teaching,	therefore,	is	the	principal	motivator	for	
assignment	designation	and	distribution.		



The	judgment	concerning	both	course	designation	(courses	to	be	
taught)	and	distribution	(number	of	sections)	belongs	to	the	Chair	of	
the	Department,	with	the	approval	of	the	Dean.	The	Chair	alone	has	the	
authority	to	assign	accordingly	and	in	each	and	all	cases	makes	his	or	
her	decision	based	up	1)	faculty	developmental	needs,	2)	student	
needs,	3)	department	and	College	needs…in	that	order.	The	reason	for	
this	ordering	is	the	following:	students	benefit	directly	and	indirectly	by	
the	expertise	of	the	faculty,	and	so	do	the	College	and	Department	
benefit.	Priority	of	faculty	development	leads	to	1)	excellence	in	the	
classroom	in	terms	of	content	and	currency,	and	2)	the	quality	and	
standing	within	the	profession	of	the	Department	and	College.	The	



teaching	load	typically,	though	not	necessarily,	is	1/1,	one	
graduate	seminar	per	semester,	in	their	areas	of	research	and	
publication.		Endowed	chairs	may	choose	to	teach	on	the	
undergraduate	level	as	well.	Endowed	chairs	are	also	encouraged	
to	conduct	reading	groups	attended	to	by	graduate	students,	
occasional	undergraduates	and	faculty	from	SLU	as	well	as	



at	all	levels	of	the	curriculum,	from	introductory	courses	to	
graduate	seminars,	depending	on	their	research	interests	and	
their	expertise	and	the	needs	of	the	Department.	The	normal	and	
expected	teaching	load	is	2/2,	two	courses	per	semester,	at	all	
levels,	again,	depending	on	their	expertise,	student	requirements	
at	undergraduate	and	graduate	levels.	

The	normal	expectation	should	reflect	the	requirements	for	tenure:	
1-



teaching/mentoring/directing,	10%	service:	2)	Tenure	track	and	
tenured	faculty:	40%	research;	40%	teaching;	20%	service.	These	
percentages	may	often	fluctuate	depending	on	research	projects,	
special	teaching	assignments,	mentoring	etc.,	and	extensive	service	
commitments.	The	percentages,	therefore,	are	approximate,	not	
determinate.	

In	line	with	the	“University	Policy	on	Faculty	Workload,”	faculty	on	a	
standard	40-40-20	annual	workload	are	expected	to	teach	a	2/2	load,	
with	each	course	roughly	counting	approximately	10%	of	one’s	annual	
effort.	Although	some	courses	require	more	effort	to	prepare,	grade,	
etc.	than	others,	one	can	roughly	think	of	what	one	would	spend	on	an	
average	course,	multiply	that	by	four	and	include	one’s	mentoring----
and	all





Faculty	Council	(President),	President	of	the	Senate	or	
even	at	times	membership	in	the	Executive	Council	of	
the	Senate,	special	ad	hoc	committees	such	as	the	
University	Judicial	Hearing	Committee,	University	task	
forces	or	committees	etc.	Others	might	be	
membership	on	advisory	boards;	for	example:	Center	
for	Health	Care	Ethics,	African	American	Studies,	
Women	and	Gender	Studies,	Pre-Law	Program,	
Catholic	Studies,	etc.	These	commitments	vary	in	time	
and	work	and	thus	the	need	for	course	reduction	is	
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monograph	already	under	contract	by	a	major	press.	
Given	a	one-course	reduction,	the	faculty	member	may	
more	expeditiously	finish	the	monograph	or	ready	it	
for	final	publication.	This	is	negotiated	with	the	Chair	



3. Top	tier	presses,	while	often	ranked	by	
specialization,	normally	are	identified	as	the	most	
competitive	and	most	s


